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they implement in response. The research focuses on female and male school administrators in Kilis 
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administrators in response to school crises, 20 school administrators working in primary schools in 

the city center of Kilis constitute the study group. It was designed as a qualitative study, and a case 

study design was chosen as the qualitative research design. Data were collected from participants 
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INTRODUCTION  

Organizations are social tools created to achieve common goals that have been previously identified and 

are believed in by those in control. In the pursuit of previously established objectives, organizations may 

sometimes encounter undesirable incidents or unwelcome situations. Organizations can be influenced 

by certain variables both within and outside the institution. One variable that affects organizations is 

crises (Özdem, 2017). A crisis is a challenging period observed in the activities of a country, society, or 

institution. This process generally takes the form of economic, social, or political disruption, crisis, or 

depression (Turkish Language Association (TDK), 2026). A crisis is an unexpected situation that 

negatively affects the regular functioning of an institution or society and requires urgent resolution 

(Kuşay, 2005). Tağraf and Arslan (2003) describe a crisis as a stress period that cannot be predicted or 

anticipated, requires rapid intervention, and threatens the order, harmony, values, goals, and culture of 

the institution. Crises can cause negative effects within organizations. For these reasons, taking strategic 
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and rapid measures during crises and acting accordingly is considered important from a managerial 

perspective (Brennan & Stern, 2017; Pearson & Clair, 1998).  

All organizations face different crises throughout their existence (Karaköse, 2007). In educational 

organizations, where the human element is predominant, encountering crises is inevitable. Educational 

organizations face various issues, including security, health, and educational challenges. Some problems 

are easily resolved, while others can cause crises within the institution. To continue as a safe and 

peaceful organization, practices such as risk assessment, forming knowledgeable crisis management 

teams, and conducting drills are necessary (Aksoy & Aksoy, 2003; Asunakutlu et al., 2003; Karaköse, 

2007; Ulutaş, 2010). Crisis management is a management model that includes features such as detecting 

signals of crises, preventing crises, intervening in crises to protect the interests of the organization, 

individuals, institutions, and the country when a crisis occurs, and learning lessons from crises (Filiz, 

2007). Although crises seem to occur suddenly, there are always signals in all crises except those caused 

by natural events. If these signs are ignored, the crisis cannot be prevented (Tağraf & Arslan, 2003). The 

undesirable outcomes of crises do not increase in direct proportion to how they are managed (Erten, 

2011). If administrators' levels do not manage crises effectively, crises within organizations may 

adversely impact other organizations and result in chaos (Ocak, 2006). Such situations during a crisis 

challenge an organization’s existing resources and management capacities and often occur unexpectedly 

(Çakmak & Dinçer, 2020).  

Because they are open systems, educational institutions are directly affected by environmental and social 

crises. This process has a decisive impact on school administrators' leadership skills, decision-making 

abilities, and communication capacities. School administrators are defined as actors who go beyond 

merely managing administrative processes; they take on leadership roles, support psychological health 

and well-being, and align with institutional operations (Bellibaş & Karaferye, 2021). The impact of 

crises, when considered alongside students' emotional and developmental characteristics, can lead to 

deeper, longer-lasting consequences, especially at the elementary school level. Therefore, elementary 

school administrators need to be prepared for crises to develop more effective strategies. The school 

administrator should analyze crises, repair the emotional damages experienced by the involved 

individuals, and take necessary measures to prevent similar situations from happening again as quickly 

as possible (Demirtaş, 2000). Additionally, qualities such as leadership, quick decision-making, and 

rapid problem-solving are crucial for mitigating the negative effects of crises (Demiray et al., 2023).  

In conclusion, elementary school administrators play a significant role in both planning and 

implementing during crises; this is critical for students' safety, teacher coordination, and the continuity 

of school operations. Therefore, this study aims to identify the crises experienced in elementary schools 

and to determine the strategies school administrators have used to address them. Within this scope, the 

following sub-problems were addressed: 

● What are the crisis experiences of elementary school administrators in schools? 
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● What strategies have elementary school administrators applied to manage crises in their 

schools? 

● What are the suggestions of elementary school administrators for making crisis management 

more effective? 

 

METHOD 

Design 

This study employed a qualitative research method to conduct an in-depth investigation. Since the aim 

was to examine school administrators’ experiences and practices regarding crisis management within 

their real-life school contexts, a case study design was preferred. Case study research enables the 

detailed exploration of a bounded system, event, or process within its natural setting (Yin, 2017). In this 

study, schools experiencing crisis situations were considered as cases, and the focus was placed on 

understanding how school administrators managed crises, the strategies and interventions they 

implemented during crisis situations, and how these experiences were shaped within the school context. 

Accordingly, the study sought to provide a comprehensive understanding of crisis management practices 

in educational settings through case-oriented analyses. 

Participants 

The research focuses on female and male school administrators in Kilis during the 2025-2026 academic 

year. To examine the solution strategies employed by school administrators in response to school crises, 

20 school administrators working in primary schools in the city center of Kilis constitute the study group. 

Since data saturation has been reached and the responses have become repetitive, interviews with the 20 

school administrators have been completed. The data collection process concerns how much the new 

data obtained through saturation reiterates what was previously stated in the earlier data (Saunders et 

al., 2023). In the study's sampling selection, purposive sampling, one of the qualitative research design 

methods, was used in accordance with the sampling criterion. According to Patton (2015), purposive 

sampling allows for an in-depth examination of situations believed to provide rich information about 

the research subject. Within the scope of criterion sampling, the criteria of serving as a school 

administrator in public schools and having previously experienced a crisis at the school where they serve 

were adopted. Accordingly, the aim was to reach school administrators working in primary schools with 

varying ages and lengths of service who have experienced a crisis in their schools. Information about 

the study group is presented in Table 1. 
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Table 1. Demographic characteristics of the study group 

Participant Gender Professional Seniority 

(Years) 

Administrative Role 

P1 Male 20 Assistant Principal 

P2 Female 20 Assistant Principal 

P3 Female 40 Principal 

P4 Male 20 Principal 

P5 Female 25 Assistant Principal 

P6 Male 28 Principal 

P7 Male 15 Principal 

P8 Male 20 Principal 

P9 Male 41 Principal 

P10 Male 15 Principal 

P11 Male 30 Principal 

P12 Male 30 Principal 

P13 Male 27 Assistant Principal 

P14 Female 23 Assistant Principal 

P15 Male 32 Assistant Principal 

P16 Male 28 Assistant Principal 

P17 Male 29 Assistant Principal 

P18 Male 19 Assistant Principal 

P19 Male 41 Principal 

P20 Male 26 Assistant Principal 

 

Table 1 shows that 20 participants were included in the study. Among the participants, 4 were female 

school administrators. It was determined that 10 participants were assistant principals, while the 

remaining participants were school principals. The participants' professional seniority ranges from 10 to 

41 years. 

Data Collection Process 

Two forms were used as data collection tools: a demographic information form and a semi-structured 

interview form. The demographic information form, prepared by the researcher, includes questions 

related to gender, seniority, educational background, years of service at the current school, and crisis 

management training for managers. A semi-structured interview form was prepared to explore 

participants' experiences with crises in depth. 

Before preparing the interview form, a literature review was conducted. The interview form was 

prepared based on studies in the literature on crisis management by school principals. In the next stage, 

a question pool of 7 questions was created. To determine the content validity and appropriateness of the 

prepared interview form, questions were directed to 4 academics who are experts in Educational 

Administration. Based on the experts' feedback, additional questions were added to the end of the 

interview form, and the form was finalized. In the next step, the questions were reviewed by a Turkish-

language expert to ensure linguistic appropriateness. After the expert approved the questions as 

linguistically suitable, a pilot interview was conducted with a school administrator to assess their clarity 

to participants. Since no issues were encountered with understanding the questions during the pilot 

interview, the interview form was finalized. A semi-structured interview form was created, consisting 
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of 7 main questions and 8 follow-up questions, focusing on the strategies and solutions school 

administrators use in crisis management.  

For data collection, ethical approval was first obtained from the Ethics Committee of the Rectorate of 

Kilis 7 Aralık University, with approval number E.95674 dated 23/10/2025, and an implementation 

permit was obtained from the Kilis Provincial Directorate of National Education. 

The data was collected between 01/11/2025 and 01/12/2025. After school administrators to be 

interviewed were identified, individual appointments were scheduled. The interviews were conducted 

in the school administrators' personal offices. Prior to the interviews, preliminary information was 

provided through face-to-face meetings. Participants were asked whether they would volunteer for the 

study. Some participants indicated they would join at a later date. While most participants kept their 

appointments, some postponed their interviews to another date due to personal and health issues. Some 

participants were given the interview questions in advance, and audio recordings were made on a later 

day. Participants were informed that their responses would be recorded via audio during the interview. 

They were also told that these recordings would be saved on a computer and sent to them for 

confirmation. The interview durations ranged from 15 to 19 minutes. Participants signed a personal 

consent form after the interviews. The interviews were recorded with a voice recorder after obtaining 

participants' approval.  

Data Analysis 

In the data analysis, the descriptive analysis technique was applied. The data were analyzed in four 

stages. In the first stage, the data were coded; in the second stage, the themes of the coded data were 

identified; in the third stage, the codes and themes were organized; finally, the findings were completed 

and interpreted (Yıldırım & Şimşek, 2013). The managers whose opinions were examined were assigned 

separate code numbers, and their explanations were conveyed (P1, P2...). 

The applications conducted for the validity and reliability of the study are listed as follows. First, expert 

opinions were consulted when creating the interview forms regarding content validity. To enhance the 

study's credibility, the data collection process was described in detail. Additionally, participants' 

opinions were frequently included in the findings section. In the data analysis section, coding was 

performed by two researchers. In the study, the reliability was calculated using the reliability formula 

developed by Miles and Huberman (1994) (Reliability = Agreement (46) / (Agreement (46) + 

Disagreement (2)). In the researcher's analyses, the rate was calculated at 95%. It is stated that this level 

is sufficient for the coding's reliability. 

 

FINDINGS 

Within the scope of the first sub-problem of the research, the question was asked: What crisis 

experiences have school administrators faced in their schools? Accordingly, categories and codes were 

created; information regarding these categories and codes is presented in Table 2. 
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Table 2. School administrators’ crisis experiences in their schools 

Category Code Frequency 

Natural and physical disasters 

Earthquake 11 

Pandemic 11 

Poisoning 1 

Violence and Security Crises 

War 3 

Violence 1 

Peer bullying 1 

Student safety 2 

Social and Cultural Adaptation Problems 
Immigrant and Language Issues 3 

Compatibility Problems 3 

Communication and Management-Related Crises Communication problem 6 

 

In Table 2, school administrators were asked about the crises they encounter in their schools, and their 

responses were classified into four categories: natural and physical disasters, violence and security 

crises, social and cultural adaptation issues, and communication and management-related crises.  

The natural and physical disaster category consists of earthquake (11), pandemic (11), and poisoning 

(1) codes. The participant's view regarding the most frequently recurring code, earthquake, is as follows: 

“We experienced a crisis at our school. We had an earthquake. We were not at the school during the 

earthquake, but it happened early in the morning. After that, we, as the administration, handled the 

reconstruction of the school, the removal of debris, the rebuilding of the remaining buildings, and the 

relocation. We brought our children back to school as quickly as possible. (P4)” The administrator 

coded as (P1), who stated that they experienced the pandemic as a crisis, expressed their opinion: 

“During the pandemic period, there was a crisis. The school was closed, postponed, and other similar 

measures were taken. Education was negatively affected.”   

The violence and security category consists of the codes for war situation (3), violence (1), peer bullying 

(1), and student safety (2). Under this category, a participant related to the war code with P14 code 

stated, “The crisis we are experiencing, yes. It affected the entire country, including us. We went through 

that process with difficulty. Psychologically, we relocated. It affected us a lot. It affected the children 

very much. Thank God, we had no losses, but people did. These losses affected people deeply. We lived 

with the fear of bombs. It was a tough process. However, thank God, we got through it,” explaining that 

the war situation is a very serious crisis that impacts students, teachers, and administrators.  

     The participant with code P15 stated that the situation of violence and peer bullying in schools creates 

a crisis, saying, “Have we experienced a crisis in our schools now? Yes. Our schools are already 

educational institutions and organizations that are vulnerable to crisis. We see peer bullying very often. 

Violence from teachers to students and from students to teachers is also a crisis I frequently encounter.” 

An administrator who expressed an opinion about the student safety code stated, “One of our students 

fell out of the classroom window; I had never encountered such an incident before. It was a serious 

crisis (P18)”, indicating that situations related to student safety create crises in schools.  
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The category of social and cultural adaptation problems consists of codes related to immigrant and 

language issues (3) and adaptation problems (3). It was stated that participants experience immigrant 

problems due to their geographical situation and see this situation as a crisis. Regarding this issue, 

participant P16 explained, “The issue of immigrants is already a fact in Kilis. Unfortunately, more 

immigrants arrived than our population could accommodate. The arrival of these immigrants was 

unexpected for us. We were not very prepared for this. Our biggest problem with immigrants is that they 

are in excess; by excess, I mean they are numerically more, so they do not feel the need to learn Turkish. 

That is the biggest problem. When they come here, there is no interpreter available at the moment. Our 

biggest problem is that we cannot understand each other, we cannot explain our problems.”  

When examining the opinions of participating administrators, the most common crises in schools are 

natural disasters, pandemics, violent incidents, and student injuries. Additionally, depending on the 

geographical conditions of the school’s location, adaptation problems arising from immigrant students, 

peer bullying among students, and communication problems caused by staff are also considered crises 

by administrators. 

In line with the second sub-problem of the research, the question 'What strategies do elementary school 

administrators employ when managing crises in their schools?' was investigated. The categories and 

codes determined based on the opinions of school administrators are presented in Table 3. 

 

Table 3. Strategies implemented by primary school administrators in response to crises 

              Category Code Frequency 

Determining the source of the crisis 
Learning the Cause of the Crisis 4 

Person/element causing the crisis 4 

Communication-Based Crisis Management 

Effective communication  10 

Benefiting from stakeholder experiences 2 

Collaboration-Based Solution Process 

Solving through collaboration 4 

Crisis management team 3 

Guidance counselor support 2 

Professional Intervention and Support 

Mechanisms 

Occupational health and safety teams 1 

Drills 2 

Emotional and Behavioral Management 
Stay calm 1 

Fairness 2 

Alternative Solution Strategies House visits 1 

 

As seen in Table 3, the strategies used by school administrators to manage crises were examined within 

6 categories and 12 codes. One of the intervention methods experienced by participants during a crisis 
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is to learn the cause of the crisis (4) and to identify the individuals and factors that caused the crisis (4). 

Regarding this topic, participant P7, with code, stated, “In crises, we first try to find out the source of 

the crisis. We identify the event. Additionally, I identify the stakeholders involved in the crisis. Who is 

the cause? What is the reason? Then we bring these stakeholders together and try to communicate with 

them. Because we need to know the source of the problem and act accordingly.” 

Ten school administrators interviewed stated that effective communication is one of the intervention 

methods they have used during crises. Regarding this topic, one school administrator said, “After 

understanding the problem, we first gathered the teachers to manage the psychology of the students and 

teachers inside. The students were so scared in their classrooms. They were in a panic, so we needed to 

calm them down a bit. While we were conducting a situation assessment and trying to manage the 

process through effective communication during this 5-10 minute period, I noticed the parents suddenly 

rushing into the school. To manage this process with the parents, we first tried to calm them down as 

well.” (P12) 

Three school administrators among the participants mentioned that one of the intervention methods they 

experienced during the crisis was utilizing parents' experiences and support. Participant P2 stated, "Of 

course, the support of parents is very important in this situation. Because without the support of parents, 

it feels like they are just staying afloat, I also involve the parents in the crisis resolution process." Four 

school administrators said that one of the intervention methods they experienced during crises was 

collaboration. Regarding this, one school administrator explained, "If they have a stake in the crisis, I 

include them in the process. Who is responsible for the crisis? Who is involved? Who is outside? Or 

who started this? I try to involve everyone who can contribute to the solution. Moreover, we try to solve 

it together. In cooperation (P7)." 

Based on overall assessments, effective communication is one of the most important factors during a 

crisis. Managers have stated that they establish transparent, open communication with both internal and 

external stakeholders, which contributes to the quick resolution of the crisis. Participants mentioned that 

benefiting from parents' experiences would be quite helpful, and that through communication with 

parents, they can view events from a broader perspective and see different aspects. Most managers 

emphasized the importance of cooperation and harmony during a crisis period. 

Within the scope of the third sub-problem of the research, opinions were collected regarding the 

question, 'What are the suggestions of elementary school administrators to make crisis management 

more effective in schools?' The obtained categories and codes are presented in Table 4. 
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Table 4. School administrators’ perspectives on enhancing the effectiveness of crisis management 

              Category Code Frequency 

Structuring of Crisis Management 

Training 

Determination of educational content 4 

Professional development programs  3 

Utilization of teacher and administrator experiences 2 

Corporate application standards 1 

Scenario-based teaching 1 

Drills and simulation exercises 1 

Calmness and Emotional Resilience Stress management skills 4 

Effective and Good Communication 

Skills 

Fast and clear communication during a crisis 5 

Effective Use of Communication Tools 1 

 

When Table 4 is examined, it is seen that the necessary actions to make crisis management more 

effective fall into three categories: structuring crisis management training, maintaining calmness and 

emotional resilience, and developing effective communication skills. Regarding structuring crisis 

management training, participant P4, who provided feedback, stated, “Crisis management training 

should be given, of course, the content is also important in this process. Possible crises we may 

encounter and what needs to be done in these crises can be explained and practiced.” Analysis of 

participants' opinions revealed that school administrators prioritize experiential learning to become more 

effective in crisis management. The participant with code P20, related to experiential learning, stated, 

“There is no laboratory environment in schools. I mean, a principal should not start their duties the day 

after passing an exam and going through an interview. We have young, dynamic candidate 

administrators working with us. So, I started my assistant principalship next to a 36-year veteran 

principal. Before that, I served as an acting principal with no administrative experience. After serving 

as an acting principal and then as an assistant principal to the 36-year veteran principal, I looked back 

at what I had done and laughed. I thought, " What have I done? I had created crises and had to solve 

them myself. Specifically, to manage a crisis, it is important to learn from someone who has experienced 

or is experiencing that crisis before.” He emphasized that experiences are important in crisis 

management.  

Four participants stated that remaining calm and being emotionally competent are important for making 

crisis management more effective. Regarding this, participant P20 said, “We all experienced a very 

large trauma nationwide, and there can also be minor crises. It could be a parent-teacher argument. In 

these crises, first and foremost, calmness. Even if I make impulsive decisions, the right thing is to stay 

calm. Observing the incident, weighing the truths and falsehoods of the event, and then making a 

decision will be much more logical.” Another effective category in crisis management is strong 

communication skills. The effective communication skills category includes rapid, clear communication 

and the effective use of communication tools during a crisis. Five participants emphasized the 

importance of rapid, clear communication. One of these participants, P7, said, “I think this training 

should focus on communication. A good school administrator must be a good communicator above all. 

No matter whom they are talking to—whether a teacher, student, or parent—regardless of the language 
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they speak or the mindset they have, they should find something to say and establish communication to 

resolve the crisis.” 

Based on participants' opinions, it is clear that practice-based training in crisis management can make 

significant contributions. Additionally, it is emphasized that maintaining calmness during crises is a 

critical value and that the conscious and effective use of communication skills is necessary in these 

processes. 

 

DISCUSSION AND CONCLUSION 

This study aims to examine the crises faced by elementary school administrators and the solution 

strategies they adopt in response. The findings from this context are discussed in this section within the 

relevant literature. 

In line with the first sub-problem of the research, the crises experienced by primary school 

administrators have been classified into natural and physical disasters, violence and security crises, 

social and cultural adaptation problems, and communication and management-related crises. The 

research findings indicate that earthquakes, pandemics, and communication problems are among the 

most frequently encountered causes of crises. The fact that the region where the study group is located 

experienced an earthquake and faced a pandemic shortly before can be considered an important factor 

explaining why these issues are expressed more prominently and as priority crises by the participants. 

When the literature is reviewed, it is observed that extraordinary situations such as earthquakes and 

pandemics are regarded as significant crises from the perspective of educational organizations (Arslan, 

2023; Özmantar et al., 2025; Sarı & Sarı, 2020; Yavuz & Çetin, 2022; Yün & Balyer, 2025). In this 

context, the findings are consistent with related studies, and experience is seen to play a decisive role in 

determining the types of crises. The province of Kilis was directly affected by the earthquakes that 

occurred on February 6, 2023, described as the 'disaster of the century'; many adverse events occurred 

across the province during this period. The disaster also had significant impacts on educational 

environments; some school buildings were destroyed or rendered unusable, long-term interruptions to 

education occurred, lives were lost, access to educational materials was disrupted, and teaching 

processes were seriously disrupted. In this context, it is thought that participants' personal experience of 

these events was a decisive factor in their prioritizing the earthquake as a crisis. 

Another finding of the research indicates that security and violence incidents are also perceived as 

significant types of crises. Due to Kilis's geographical location on the border, since 2012, the effects of 

the Syrian Civil War have been directly felt. During this period, the province had to host a rapidly 

increasing number of Syrian nationals, exceeding its own population, which brought about important 

structural and functional changes in educational institutions (Biçer & Alptekin, 2021; Demir, 2019; Efe 

et al., 2022; Külekçi Akyavuz et al., 2020). The diversification of student profiles, the increase in class 

sizes, and difficulties related to adaptation processes have led to the emergence of new crisis areas in 

schools. Additionally, direct security threats such as missile attacks targeting the border line disrupted 
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the educational environment; due to these risks, schools have sometimes had to suspend education. 

When all these findings are considered together, it can be said that the crises experienced specifically in 

Kilis are not limited to natural disasters; rather, geopolitical and socio-demographic developments also 

have profound impacts on the education process, creating multidimensional crises.    

In line with the second sub-problem of the research, the strategies employed by school administrators 

during crises were discussed. It was found that school administrators primarily identify the source of the 

crisis. The causes of crises in schools can vary and include factors such as teachers, students, 

administrators, parents, material shortages, and natural disasters (Abbas et al., 2024; Döş & Cömert, 

2013; İnandı, 2008). Determining the source of the crisis and the responsible individuals is an important 

factor in crisis management. Additionally, effective communication skills and collaborative acting are 

among the strategies employed. In this context, providing open, timely, and accurate information sharing 

among stakeholders contributes to more effective crisis management; at the same time, team-based 

approaches facilitate problem-solving. The literature also supports this, with studies highlighting the 

critical roles of collaboration and effective communication in crisis management (Aksoy & Aksoy, 

2003; İçen & Sezgin, 2024; Yıldız et al., 2024). School administrators' implementation of professional 

intervention and support mechanisms is also a significant strategy. For example, a study by Akar and 

Doğan (2021) found that accidents frequently occur in schools, with falls the most common type across 

all schools. It was also noted that most accidents happen outside the school building, especially in the 

school yard, while inside the building, they tend to occur on stairs and in classrooms. These findings 

demonstrate the importance of support from occupational health and safety teams in effectively and 

systematically managing crises. Such expert-supported practices play a critical role in reducing risks 

and ensuring a more coordinated response to crises. 

Finally, participants' suggestions were collected to help school administrators manage crises more 

effectively. The analyses indicate that it is particularly important to plan crisis management training 

more carefully and practically. In this context, using case studies or sharing experiences from other 

administrators who have faced similar situations is an important strategy for designing these trainings. 

In addition, it has been stated that remaining calm during crises and conducting comprehensive planning 

are critical for managers. As a manager, maintaining composure and acting rationally and systematically 

are crucial for mitigating the impact of potential negative situations. 

Another suggestion is for managers to be more open and accessible in communication during times of 

crisis. It is emphasized that the school administrator plays a key role in this process; providing accurate 

and timely information is essential to preventing rumors and ensuring stakeholders' trust. In this context, 

ensuring communication and accessibility in crisis management is considered a fundamental element 

that enhances both internal school coordination and the capacity to handle crises. 
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